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2025/2026 – 2027/2028
This statement details our school’s use of Pupil Premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
The strategy is for a three-year cycle and will be reviewed on a yearly basis.
School overview
	Detail
	Data

	School name
	Cotton End Forest School

	Number of pupils in school 
	429

	Proportion (%) of pupil premium eligible pupils
	14%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025/2026 – 2027/2028

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Karen Headland
Headteacher

	Pupil premium lead
	Kylie Grey
Deputy Headteacher


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£90,900

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£90,900


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Cotton End Forest School is a two-form entry primary school, located south of Bedford. Our current site opened in March 2019, and we continue to grow as a diverse community, with children joining us from a range of local towns and villages.
The Pupil Premium Strategy Plan is set over a three-year cycle, reviewed annually to ensure our priorities and actions remain sharply focused. At the heart of our strategy is our commitment to ensuring that every pupil, regardless of background or barrier, is a highly successful learner who leaves us with the knowledge, skills, and confidence to thrive.
Our most recent internal data shows that in some year groups the gap between disadvantaged pupils and their peers has widened over the past year. This is most evident in writing and maths, where gaps have either grown or are at risk of widening further. In addition to academic outcomes, we have identified that many disadvantaged pupils require additional support with social, emotional and mental health (SEMH) needs and face other non-academic barriers, such as behaviour and attendance.
We use a wide range of assessments to inform our approach, from NELI in Reception to PIRA and White Rose Maths assessments across Key Stages 1 and 2. These tools help us to focus not only on curriculum coverage, but crucially on what pupils have retained and can apply.
High-quality first teaching is at the centre of our strategy. Teachers adapt the curriculum to meet the needs of their pupils, identifying where additional support is needed and implementing strategies to close gaps. This approach benefits disadvantaged and non-disadvantaged pupils alike. Where needed, targeted academic support and evidence-based interventions are carefully planned and delivered, including for pupils with SEND.
Our approach is responsive to need and rooted in robust diagnostic assessments. Strategies work together to provide joined-up support across the academic and pastoral domains of school life. To ensure our actions are effective, we will:
· Ensure pupils are challenged appropriately in the work they are set.
· Act quickly and intervene at the point a need is identified.
· Adopt a whole-school approach, where all staff take collective responsibility for the outcomes of disadvantaged pupils.
Through this strategy, we aim not only to narrow academic gaps in writing and maths but also to reduce the impact of non-academic barriers such as attendance, behaviour, and SEMH, enabling all pupils at Cotton End Forest School to succeed.




Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Disadvantaged pupils have lower attendance than their peers, which reduces the amount of learning time they access and impacts their progress across all subjects.

	2
	Pupil Premium children enter Key Stage 1 with lower early literacy, communication and numeracy skills, as reflected in the significant gap in Good Level of Development (GLD) outcomes.

	3
	Pupil Premium pupils have lower attainment in phonics in Year 1 and Year 2, limiting fluency, decoding skills and confidence in reading, which in turn affects progress in reading comprehension and writing.

	4
	Disadvantaged pupils consistently perform below their peers in mathematics across Key Stage 1 and Key Stage 2, including in the Multiplication Tables Check, which impacts their fluency, reasoning and problem-solving skills.

	[bookmark: _Toc443397160]5
	Writing attainment for Pupil Premium pupils is lower than their peers across Years 1 to 5, with gaps in grammar, spelling, vocabulary and sustained independent writing.

	6
	Pupil Premium pupils make less progress in reading across Key Stages 1 and 2, which affects comprehension, access to the wider curriculum and subsequent progress in other subjects.

	7
	29% of Pupil Premium pupils required mental health intervention support in 2024/25. SEMH needs and related behaviour difficulties present barriers to learning, engagement and attendance.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To support disadvantaged children to make accelerated progress in phonics and early reading.
	Pupils will make accelerated progress in phonics and early reading towards end of year expectations.
The gap between Pupil Premium and non-Pupil Premium pupils will narrow at both Year 1 and Year 2.
Attainment for disadvantaged pupils will move closer to or at least in line with national averages.
Phonics outcomes in 2025/26 will show a higher proportion of disadvantaged pupils meeting the expected standard than in 2024/25.

	To improve attainment and progress in reading, writing and maths among disadvantaged pupils.
	Disadvantaged pupils will make accelerated progress in reading, writing, and maths across Key Stages 1 and 2.
The gap between Pupil Premium and non-Pupil Premium pupils will narrow across all year groups, particularly Years 2–6.
Attainment for disadvantaged pupils will be closer to, or at least in line with, national outcomes.
KS2 combined outcomes (reading, writing, and maths) in 2025/26 will show an increase in the percentage of disadvantaged pupils achieving the expected standard compared to 2024/25.

	To raise outcomes for disadvantaged pupils in the Early Years Foundation Stage.


	The proportion of disadvantaged pupils achieving a Good Level of Development (GLD) will increase year on year.
The gap between disadvantaged pupils and their peers in GLD will narrow.
Disadvantaged pupils will leave EYFS better prepared to access the KS1 curriculum.


	To achieve and sustain improved wellbeing for all pupils, particularly disadvantaged pupils.
	SEMH needs of disadvantaged pupils will be met through timely intervention and targeted support.
Clear pathways to internal and external support for pupils and families will be in place and used effectively.
A reduction in SEMH-related behaviour incidents will be evident, sustained by 2025/26.
Pupil voice surveys will show improved confidence, resilience and engagement for disadvantaged pupils.

	To achieve and sustain improved attendance for all pupils, particularly disadvantaged pupils.
	Attendance Lead will identify and track pupils and families in need of support, including persistent absentees.
Family Support Worker and SLT will identify and address barriers to attendance and punctuality.
Disadvantaged pupils’ attendance will improve and be in line with national benchmarks, sustained by 2025/26.
Persistent absence among disadvantaged pupils will reduce year on year.






Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enhance Phonics Teaching and Early Reading
Investment in high-quality phonics training and resources across EYFS and KS1, with targeted catch-up support for KS2 pupils who did not meet the threshold.
Regular staff CPD to ensure fidelity and consistency in delivery.

	The EEF highlights that phonics has a high impact for very low cost (around +5 months progress), particularly for younger pupils and those who are disadvantaged. Fidelity to a programme and high-quality CPD are key to success.

Small Group Tuition - EEF

One to One Tuition - EEF

Phonics - EEF
	1, 3, 4

	Strengthen Early Years Teaching to Raise GLD Outcomes
Focused CPD for EYFS staff on language-rich environments, early writing and number sense.
Targeted small-group provision for disadvantaged pupils in Reception to accelerate progress in prime areas and early literacy/numeracy.

	Research shows that high-quality early years provision has the greatest long-term impact on disadvantaged pupils. The EEF emphasises language development, early literacy, and numeracy as core foci (+5 months).
Oral Language Interventions - EEF
	2, 3

	Develop Reading, Writing and Maths Pedagogy Across the School
Use of high-quality schemes and assessments (e.g., Power of Reading, White Rose, PIRA, GAPS) to support teacher planning.
Regular moderation and coaching to ensure consistency of standards across year groups.

	The EEF finds that Reading Comprehension strategies add up to +6 months’ progress, Mastery Learning +5 months, and Feedback +6 months. Use of high-quality schemes and consistent approaches strengthens outcomes for disadvantaged pupils.
Reading Comprehension - EEF
	1, 3, 4, 5

	High-Quality CPD for Staff at All Levels
Continued investment in NPQs, ECT support, and subject leadership training to drive improvement in teaching and learning.
Focused training on adaptive teaching to meet the needs of disadvantaged and SEND pupils.

	The EEF emphasises that improving the quality of teaching is the strongest lever schools have to raise attainment. Professional development has a high impact for low cost (+6 months). NPQs are supported nationally as a vehicle for leadership development.

	1, 2, 3, 4, 5, 6

	Embed Diagnostic Assessment and Responsive Teaching
Purchase and use of standardised assessments to identify gaps and track progress, enabling teachers to respond quickly.
Staff training on effective use of formative assessment to adapt teaching.

	EEF states that diagnostic assessment and effective feedback are crucial in identifying gaps and supporting learning. Formative assessment has a high impact (+6 months).
	1, 3, 4, 5

	Improve Consistency in Handwriting, Presentation and Writing Fluency
Continued investment in ULS handwriting programme and supporting resources.
Targeted interventions in writing for disadvantaged pupils in KS1 and KS2.

	EEF stresses that Writing interventions that include modelling, scaffolding, and feedback can add +4 months’ progress. Developing fluency in transcription skills (handwriting, spelling) frees working memory for composition.
Craft of Writing - EEF


	4, 5

	CPD on SEMH-Aware Teaching
Training for all staff on trauma-informed practice and effective strategies for supporting pupils with SEMH needs within the classroom.
Ongoing professional dialogue around behaviour, emotional regulation and learning readiness.

	The EEF highlights that Social and Emotional Learning programmes have a moderate impact (+4 months), particularly when embedded into classroom practice. Trauma-informed and relational approaches also improve engagement and readiness to learn.
	6, 7



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £30,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide additional small group and 1:1 tutoring in phonics, reading, writing and maths for disadvantaged pupils at risk of falling behind, particularly in Years 2-6.
	EEF shows that 1:1 tuition (+5 months) and small group tuition (+4 months) can have a strong impact if well targeted and linked to classroom teaching.
Small Group Tuition - EEF

One to One Tuition - EEF
	1, 3, 4, 5

	Run targeted phonics booster groups and interventions for PP children in Year 1 and 2, with continued support in KS2 where needed. Use assessments to monitor progress.
	Phonics approaches have a very high impact (+5 months) for disadvantaged pupils. Catch-up in KS2 ensures gaps are closed for those who did not meet expected standards in Year 1 or 2.
Phonics - EEF
	1, 3, 4

	Continue to use programmes such as NELI in Reception and targeted vocabulary/language interventions across KS1 for PP children with low entry points.
	EEF finds oral language interventions provide +6 months’ progress, especially for younger children. High impact when combined with reading strategies.
Oral Language Interventions - EEF
	2, 3, 4

	Deliver targeted maths interventions for PP pupils in Years 2-5 to strengthen number fluency and reasoning skills. Specific preparation support for MTC in Year 4.
	EEF emphasises mastery approaches and targeted support in maths as high impact (+5 months). Focused practice in fluency improves outcomes in later problem solving.
Improving Mathematics - EEF

	1, 5

	Provide targeted small group support in guided reading, fluency practice and comprehension strategies. Ensure disadvantaged pupils are prioritised in additional reading sessions.
	EEF finds reading comprehension strategies have a high impact (+6 months). Fluency interventions are also effective for pupils struggling with pace and accuracy.
Reading Comprehension - EEF
	1, 4

	Run targeted small group writing interventions (e.g., sentence construction, editing skills) and continue handwriting practice groups using ULS.
	EEF highlights that combining explicit teaching of writing with feedback and modelling provides +4 months progress.
Craft of Writing - EEF

	4, 5

	Provide small-group and 1:1 SEMH support (e.g. nurture groups, ELSA-style interventions). Link strategies directly to improving learning behaviours in class.
	Social and Emotional Learning interventions add +4 months progress. Pupils who receive SEMH support are better able to access academic learning.
Social and emotional learning - EEF
	6, 7






Wider strategies (for example, related to attendance, behaviour, wellbeing)
[bookmark: _GoBack]Budgeted cost: £30,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance Lead and Family Support Worker to track and support PP families with attendance and punctuality. Early intervention with families at risk of persistent absence. Incentives and recognition schemes to encourage good attendance.
	The DfE highlights that good attendance is strongly linked to higher attainment. Early identification and support for persistent absentees is most effective.
Parental Engagement - EEF


	1, 6

	Family Support Worker (FSW) to provide ongoing support to disadvantaged families. Use "Keep in Touch" channel for confidential enquiries. Regular communication with parents around attendance, wellbeing and learning.
	EEF notes that parental engagement has moderate impact (+4 months), especially when focused on supporting learning at home.
Parental Engagement - EEF


	6, 7

	Fund access to enrichment activities, clubs, music, trips, residentials and Forest School to ensure disadvantaged pupils have equal opportunities to broaden experiences, build social skills and develop cultural capital.
	Research shows that access to enrichment (clubs, trips, cultural capital, outdoor learning) improves confidence, motivation and engagement, particularly for disadvantaged pupils. Forest School approaches are linked with improved resilience, independence and wellbeing.
Forest School

Leuven Scale

Physical Activity - EEF
	1, 2, 3, 4, 5, 

	Provide SEMH interventions for disadvantaged pupils, including small group and 1:1 nurture provision. Clear referral pathways for external support. Training for staff to embed trauma-informed practice.
	EEF finds that social and emotional learning interventions improve outcomes by +4 months. Access to structured SEMH support helps reduce barriers to learning.
Social and emotional learning - EEF
	7

	Support PP families with access to online learning platforms (e.g. Reading Log, online maths practice). Provide guidance to parents to support effective home learning.

	EEF states that digital technology can support learning (+4 months) if integrated into teaching and supported by staff/parents.
Digital Technology - EEF
	1, 3, 4

	Embed consistent behaviour policy, supported by restorative approaches. Targeted mentoring for disadvantaged pupils with repeated behaviour concerns. Regular monitoring of exclusions and behaviour incidents.
	EEF emphasises the importance of behaviour interventions that focus on positive relationships, routines and emotional regulation.

Behaviour Interventions - EEF
	6, 7



Total budgeted cost: £
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Attendance
Attendance for pupil premium (PP) pupils was slightly lower than the whole-school average, at 94.5% compared to 95.2%. Despite this, the gap has narrowed since the previous academic year by 1.34%, showing progress in reducing barriers to attendance for disadvantaged pupils.
Wellbeing and SEMH Support
Across the school, 29% of PP pupils received targeted mental health support. This highlights the ongoing need for social, emotional and mental health interventions to support engagement and readiness to learn.
Early Years Foundation Stage (EYFS)
In EYFS, the gap in Good Level of Development (GLD) has widened significantly. Only 25% of PP pupils achieved GLD, compared to 65% of the whole cohort. This represents a considerable shift compared to the previous year and indicates a need for targeted early intervention in language, literacy and numeracy.
Phonics
· Year 1: The gap in phonics attainment has widened, with 55% of PP pupils meeting the expected standard compared to 75% of the whole cohort. This is a concerning trend, especially as it does not correlate to the proportion of PP children who achieved GLD in EYFS.
· Year 2: There has been improvement, with the gap narrowing between PP pupils and the whole cohort. In Year 2 phonics screening, 88% of PP pupils met the expected standard, compared to 94.9% of the whole cohort.
Mathematics - Year 4
In Year 4, the gap between PP pupils and the whole cohort in MTC has narrowed. 33.3% of PP pupils achieved a score between 21-25, compared to 60% of the whole cohort. However, overall standards in Year 4 have decreased compared to the previous academic year, indicating a need to strengthen maths provision for all pupils, particularly disadvantaged pupils.
Key Stage 2 (Year 6) Outcomes
Year 6 attainment was above national results for both PP pupils and the whole cohort.
· Reading: 83% (PP) vs 93% (whole cohort)
· Writing: 67% (PP) vs 77% (whole cohort)
· Maths: 67% (PP) vs 83% (whole cohort)
· RWM Combined: 67% (PP) vs 77% (whole cohort)
While Year 6 outcomes were strong overall, PP pupils still performed below their non-disadvantaged peers, highlighting the continued need for targeted support and interventions to close attainment gaps.
Pockets of Underperformance Across the School
There are specific year groups where PP pupils are not performing in line with their peers:
· Reading: Years 2, 3, 4, and 5
· Writing: Years 1 to 5
· Maths: Years 2 to 5
These areas indicate the need for focused teaching, targeted interventions and support to ensure that disadvantaged pupils make accelerated progress across all year groups.
Summary
Over the 2024/25 academic year, progress for PP pupils has been mixed. Attendance gaps have narrowed and there has been some improvement in phonics and Year 4 maths. However, significant challenges remain in EYFS GLD, Year 1 phonics, KS2 attainment and specific pockets of underperformance across the school. The proportion of pupils requiring mental health support also emphasises the importance of addressing non-academic barriers alongside academic interventions. These insights will guide the focus of the 2025/26 Pupil Premium Strategy.



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	N/A
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
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